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Abstract: This study examines the attitudes of secondary school students in Kosovska
Mitrovica toward English language learning. Given adolescents’susceptibility to diverse
social, emotional, and contextual influences, a quantitative, empirical, cross-sectional
study was conducted to: (1) analyze the cognitive dimension of students’ attitudes;
(2) explore the emotional dimension; (3) assess the behavioral dimension; and (4)
determine whether statistically significant differences exist in students’ attitudes with
respect to gender, age, school type, school year, and average grade in English. The research
involved a convenience sample of 201 students from four secondary schools in Kosovska
Mitrovica. Data were collected using an adapted version of the Attitude Questionnaire
toward Learning English (Abidin et al., 2012) and analyzed through descriptive
statistics, one-way ANOVA, and independent-samples t-tests in IBM SPSS Statistics 20.

The findings indicate that: (a) secondary school students in Kosovska Mitrovica
generally exhibit positive attitudes toward English language learning across all three
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examined dimensions; (b) a statistically significant difference was found only in relation
to students’ average English grade, with no such differences observed for gender, age,
school type, or school year; and (c) there is a clear need to implement contemporary
teaching approaches and methods designed to enhance students’ motivation and
engagement in learning English at the secondary level.

Keywords: secondary school students, attitudes toward learning English, cognitive
dimension, emotional dimension, behavioval dimension.

1. Introduction

The global prominence and widespread use of the English language have sub-
stantially contributed to its dissemination and pervasive presence across virtually all
spheres of social life, thereby reinforcing its indispensable role within educational
systems worldwide, including that of Serbia. Foreign language teachingin Serbian
schools was introduced in the fourth decade of the nineteenth century, following
the adoption of the first School Law and the establishment of the country’s initial
public schools. Since then, the selection of languages offered within formal edu-
cation has been shaped by a range of factors, the most influential of which have
been the political and cultural relations between Serbia and the countries whose
languages were included in school curricula. Consequently, the popularity of par-
ticular foreign languages has varied across historical periods and regions of Serbia
(Puannosuh et al.,, 2006; Filipovi¢ et al., 2007; Filipovi¢ & Vuco, 2013). In this
context, foreign language instruction has evolved as a structured, goal-oriented
process aligned with the broader framework of national educational policy, with
English emerging in recent decades as the predominant foreign language taught
in nearly all Serbian secondary schools.

Due to globalization, scientific and technological advancement, and the expan-
sion of international economic cooperation, learning foreign languages has become
not merely a matter of personal aspiration but also a necessity for educated young
people. Upon completing secondary school, students either enter the labor market
or pursue further education—both of which increasingly require proficiency not
only in general English but also in English for academic and professional purposes.
Given the pervasive presence of English in both real and virtual environments, it is
unsurprising that students’ attitudes toward learning the language vary considerably.
Some perceive English merely as an obligatory component of the curriculum, to be
mastered for the sake of achieving satisfactory grades. Others regard it as a valuable

resource that can facilitate future career advancement, travel, and international
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collaboration. A third group, however, may develop negative attitudes due to early
exposure and compulsory learning from the first grade, or a perceived lack of linguis-
tic aptitude, which leads them to view English as having little personal relevance.
Regardless of such differences, success in language learning depends not only on
learners’ intellectual abilities but also on their attitudes toward the target language,
its associated culture and community, the teacher and their competencies, and the
assessment system. These attitudes are further shaped by learners’ age, personality
traits, and socio-cultural context. The dynamic interaction of cognitive, affective,
and contextual factors was examined by Gardner and Lambert (1972), and later by
Padwick (2010), who emphasized that foreign language learning should be under-
stood primarily as a social and psychological phenomenon, and only secondarily
as an academic one.

In this regard, the present study examines the attitudes of secondary school
students in Kosovska Mitrovica toward English language learning. Designed as a
quantitative, empirical, cross-sectional study, it pursued the following objectives: (1)
to analyze the cognitive dimension of secondary school students’ attitudes toward
learning English; (2) to explore the emotional dimension of their attitudes; (3) to
assess the behavioral dimension of their attitudes; and (4) to determine whether
statistically significant differences exist in students’ attitudes based on gender, age,
type of secondary school, year of secondary school, and average grade in English.
The research was conducted on a sample of 201 students, selected through con-
venience sampling, from four secondary schools in Kosovska Mitrovica. Data were
collected during the second semester of the 2022/2023 academic year using an
adapted version of the Attitude Questionnaire toward Learning English (Abidin
et al, 2012). Given the study’s quantitative design, the data were analyzed using
descriptive statistics—including measures of frequency (counts and percentages),
central tendency (arithmetic mean), and variability (standard deviation)—as well
as inferential techniques, specifically one-way ANOVA and independent-samples
t-tests, performed in IBM SPSS Statistics 20.

The study was guided by the following hypotheses: (1) cognitively, secondary
school students in Kosovska Mitrovica hold positive attitudes toward learning
English; (2) emotionally, students hold positive attitudes toward learning English;
(3) behaviorally, they hold positive attitudes toward learning English; and (4)
statistically significant differences in students’ attitudes are expected with respect
to their average grade in English, whereas no significant differences are anticipated
based on gender, age, school type, or school year.
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The paper is structured into several sections. It opens with introductory con-
siderations that contextualize the topic and articulate the rationale for the study.
The next section outlines the theoretical background and reviews relevant research
on language learning attitudes, with particular focus on their cognitive, emotional,
and behavioral components. The methodology section details the sample, research
instrument, and data collection procedures, followed by the presentation and dis-
cussion of results. The final section offers concluding remarks, pedagogical impli-

cations, acknowledgment of limitations, and recommendations for future research.

2. Theoretical framework

One of the more accessible conceptualizations of attitudes defines them as
systems of cognitive, emotional, and conative tendencies (Rot, 2003:p.353). Atti-
tudes represent a mental predisposition toward specific response patterns, shaping
individuals” perceptions of particular objects, related cognitions, and emotional
reactions. In this sense, attitudes function as motivational constructs that guide,
energize, and influence behavior. From a behavioral perspective, they reflect an
individual’s beliefs about the outcomes and characteristics of particular actions.
Specifically, strong positive beliefs about anticipated outcomes tend to foster favora-
ble attitudes, while negative evaluations may lead to unfavorable ones (Montano
& Kasprzyk, 2008:p.71).2

The concept of attitudes has become an integral component of foreign language
learning research, attracting sustained attention from linguists, educational the-
orists, and practitioners since the late twentieth century.* Scholars have acknowl-
edged that learners bring into the classroom pre-existing attitudes, expectations,
and experiences, prompting systematic inquiry into their perceptions of language
learning. These investigations aim to clarify individual differences and identify
pedagogical implications (Nyikos & Oxford, 1993). Literature on foreign language

3In a manner akin to this conceptualization of attitude—whereby its meaning acquires an evaluative
dimension—Gardner (1985) likewise emphasized that attitude constitutes an evaluative response
to a given object, shaped by an individual’s underlying beliefs or opinions. Consequently, attitudes
are intrinsically tied to one’s system of values and convictions, which may either support or oppose
particular choices across various domains of activity, whether academic or informal.

* Among the carliest scholarly inquiries into attitudes toward foreign language learning is the study
conducted by Papalia (1978, as cited in Bernat, 2004). Nevertheless, Horwitz is widely regarded as a
pioneer of foundational research on language learning attitudes and beliefs. Notably, she developed one
of the most prominent and methodologically influential instruments for assessing this construct—the
Beliefs about Language Learning Inventory (BALLI)—which she used to investigate the attitudinal
dispositions of learners, practicing teachers, and prospective foreign language educators (Bernat, 2004).
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learning and learner attitudes suggests that the term is often used interchangeably

with metacognitive knowledge—one of the three categories of human knowledge,

alongside domain-specific and social knowledge (Bojovi¢, 2013). In essence, learn-

ers’ attitudes reflect the knowledge they have acquired about the learning process,
its nature, and their own role as active participants.

Since applied linguists, pedagogues, and foreign language educators consistently
underscore the pivotal role of learners in the language acquisition process, learners’
attitudes toward foreign language learning have emerged as a critical variable in
both empirical research and pedagogical practice (Bojovi¢, 2013). Victori and
Lockhart (1995) equate attitudes with the general assumptions that learners hold
about themselves as language learners, the factors influencing acquisition, and the
nature of the learning process itself. The origins and characteristics of attitudes are
heterogeneous, and their influence on language learning is correspondingly variable.
Some attitudes are shaped by prior positive or negative learning experiences, others
by cultural or familial contexts, and still others by individual differences such as
personality traits (Gaoyin & Alvermann, 1995; Langston & Sykes, 1997).

Considering that language learning involves transformations in cognition, affect,
and behavior, the construct of attitude is commonly delineated into three inter-
related dimensions: cognitive, affective or emotional, and behavioral (Abidin et
al., 2012; Wenden, 1991). The cognitive dimension encompasses learners’ beliefs,
thoughts, and evaluative judgments about the object of the attitude. The emotional
dimension refers to learners’ feelings and affective responses, indicating whether
they experience positive or negative emotions toward the object. The behavioral
dimension reflects the tendency to engage in specific actions related to learning.
This study aims to examine the prevalence and interaction of these dimensions;
accordingly, a concise overview of their core characteristics follows.

The cognitive dimension of attitudes toward foreign language learning refers to
learners’ beliefs about the knowledge they acquire and their understanding of the
learning process itself. It comprises four key elements: (1) linking prior knowledge
with new information; (2) generating new knowledge; (3) validating newly acquired
knowledge; and (4) applying knowledge across diverse contexts (Abidin et al,,
2012). In this respect, the cognitive dimension of language instruction is closely
tied to knowledge transfer, the exchange of ideas, and learners’ comprehension as
they engage with a foreign language and the cultural context of its speakers.

Learners are capable of evaluating the rationale for learning a foreign language,
as well as its perceived utility for education, communication, general knowledge de-

velopment, and access to new information. Learning inherently involves integrating
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pre-existing skills and knowledge with newly acquired competencies. Given their
native language proficiency, learners naturally draw upon this foundation when
approaching a foreign language. Through cognitive mechanisms used to discern
patterns in their first language, they are able to identify analogous structures in the
target language. Moreover, learners rely on existing world knowledge to support
comprehension of instructional materials and to transfer previously developed
communicative strategies into new contexts. As such, the cognitive dimension
remains continuously active throughout the language learning process, exerting a
substantial influence on learners’ cognitive attitudes toward the target language.

Language learning is not solely a cognitive endeavor; it also encompasses ezzo-
tional (affective) dimensions, as it is inherently sensitive to emotional influences.
Teachers and learners engage in numerous affective interactions during which
learners express satisfaction, enjoyment, and engagement with the learning process.
Researchers such as Feng and Chen (2009) and Choy and Troudi (2006) argue
that internal feelings and emotions substantially shape learners’ perspectives and
attitudes toward the target language. Emotions permeate all stages of the learn-
ing process and are instrumental in explaining instances where learning may be
hindered or fail to occur. Stern (1975) contended that the affective component
contributes at least as significantly—and often more so—to language learning than
cognitive skills alone. For example, learners may experience apprehension about
making errors or being ridiculed by peers, particularly in group-based learning
contexts. Accordingly, affective factors—such as emotions, anxiety, motivation,
self-confidence, and interest in learning—must be considered integral to effective
foreign language instruction. A positive affective environment fosters risk-taking,
persistence, and authentic communication, while negative emotions may inhibit
participation and impede progress.

The behavioral dimension of attitudes encompasses learners” actions and re-
sponses in specific learning situations. It reflects the tendency to adopt certain be-
haviors or habits, especially within the context of foreign language learning. Learn-
ers often strive to emulate native speakers and internalize the behavioral patterns
characteristic of the target language community (Abidin et al., 2012). Kara (2009)
argues that positive behavioral attitudes foster constructive engagement, motivating
learners to sustain effort and pursue their learning goals. Such attitudes enhance
goal-oriented focus, support efficient learning, and contribute to the attainment
of proficiency. Behavioral engagement is further expressed through responsibility,
punctuality, and active participation in classroom tasks. Motivated learners are

more likely to engage in communicative and collaborative activities, while those
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with lower levels of engagement may exhibit passivity, neglect responsibilities, and
divert attention elsewhere. Learners may also be inspired by peers who demonstrate
greater proficiency, reinforcing their own commitment to improvement. Behavioral
theorists highlight the influence of environmental stimuli on learning, emphasiz-
ing the role of observable behavior (Woolfolk, 1995). Accordingly, the learning
environment and social context play a crucial role, as they can either facilitate or
hinder learners’ motivation and performance.

In conclusion, this chapter has demonstrated that learners’ attitudes toward
foreign language learning play a pivotal role in shaping their overall experience
and success. The cognitive, emotional (or affective), and behavioral dimensions
jointly determine how learners perceive, engage with, and respond to the language
learning process. Cognitively, attitudes guide understanding and knowledge inte-
gration; affectively, they shape motivation, confidence, and emotional involvement;
behaviorally, they influence participation and strategic engagement. Attitudes,
therefore, are not peripheral traits but central determinants of learners” engage-
ment, persistence, and achievement. Recognizing their significance allows for a
more nuanced understanding of how individuals approach language learning and

adapt to its challenges.

3. Methodology

Following the theoretical overview of the cognitive, emotional, and behavioral
dimensions of attitudes toward foreign language learning, this section outlines
the methodological framework of the study. It provides a detailed account of the
research sample, the data collection instrument, and the procedures employed in
conducting the study, thereby laying the groundwork for the subsequent presenta-
tion and interpretation of findings.

3.1. Sample structure

The research sample was selected using a convenience sampling method, involv-
ing secondary school students to whom the researchers had direct access. A total of
201 participants took part in the study. Respondents were categorized according
to the following variables: (1) gender, (2) age, (3) type of secondary school, (4)
year of secondary school, and (5) average grade in English.

Table 1 presents the distribution of participants by gender. Of the total sample,
50.2% (n = 101) were male and 49.8% (n = 100) were female, indicating an almost
equal gender representation.
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Table 1. Distribution of participants by gender

Gender %
Male 50.2
Female 49.8

With respect to age (Table 2), the largest proportion of participants were 18
years old, accounting for 27.4% (n = 55) of the sample. They were followed by
17-year-olds (24.9%, n = 50), 16-year-olds (22.3%, n = 46), and 15-year-olds
(21.9%, n = 44). A smaller number of participants were 19 years old (2.5%, n =
5), while only one participant (0.5%) was 20 years old.

Table 2. Distribution of participants by age

Age %
15 years old 21.9
16 years old 223
17 years old 24.9
18 years old 274
19 years old 25
20 years old 0.5

Table 3 provides an overview of participant distribution based on the type of
secondary school attended. Of the total sample, 22.9% (n = 46) were enrolled in the
Social and Linguistic Program of the Grammar School, 18.9% (n = 38) attended
the Science and Mathematics Program of the Grammar School, 18.9% (n = 38)
were students of the School of Economics and Trade, 18.9% (n = 38) attended the
Technical School “Mihailo Petrovi¢ Alas”, and 20.4% (n = 41) were enrolled in the
Medical School (with student dormitory) in Kosovska Mitrovica.

Table 3. Distribution of participants by type of secondary school

Type of secondary school %

Grammar School (Social and Linguistic Program) 229
Grammar School (Science and Mathematics Program) 18.9
School of Economics and Trade 18.9
Technical School “Mihailo Petrovi¢ Alas” 18.9
Medical School (with student dormitory) 20.4

Considering the distribution across secondary school years, Table 4 shows that

the largest proportion of participants were fourth-year students, comprising 33.3%
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(n = 67) of the sample. This was followed by second-year students at 24.4% (n =
49), first-year students at 22.4% (n = 45), and third-year students at 19.9% (n = 40).

Table 4. Distribution of participants by year of secondary school

Year of secondary school %
first year 224
second year 244
third year 19.9
fourth year 333

Table 5 outlines the average grade achieved by participants in English. The
highest proportion of students received the highest grade 5, accounting for 41.3%
(n = 83) of the sample. This was followed by students with grade 3 (21.4%, n =
43), grade 4 (19.4%, n = 39), grade 2 (9.5%, n = 19), and grade 1 (8.5%, n = 17).

Table 5. Distribution of participants by average grade in English

Average grade in English %
one (1) 8.5
two (2) 9.5

three (3) 21.4

four (4) 19.4

five (5) 41.3

3.2. Research instrument

For the purposes of this study, an adapted version of the Attitude Questionnaire
toward Learning English (Abidin et al., 2012) was employed. The instrument
comprised four sections: (1) the first section collected sociodemographic data,
including gender, age, school type, school year, and average grade in English; (2)
the second section included 15 statements addressing the cognitive dimension of
attitudes; (3) the third section contained 15 statements relating to the behavioral
dimension; and (4) the fourth section consisted of 15 statements pertaining to
the emotional (affective) dimension. Participants indicated the extent of their
agreement with each statement by selecting one of five options on a Likert scale,
ranging from ‘strongly disagree’ to ‘strongly agree’.

The reliability of the questionnaire was assessed using Cronbach’s alpha («)
coeflicient. The obtained values were as follows: (1) for the entire questionnaire,
=0.92; (2) for the cognitive dimension, & = 0.81; (3) for the emotional dimension,
= 0.89; and (4) for the behavioral dimension, & = 0.64. These results indicate that
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the overall reliability of the instrument is satisfactory, as a exceeds the commonly
accepted threshold of 0.7 (¢ > 0.7). The emotional and cognitive sections also
demonstrated good internal consistency, while the behavioral dimension yield-
ed a slightly lower alpha value, suggesting marginally reduced reliability for this
subset of items (¢ <0.7). Nevertheless, when viewed within the framework of the
instrument’s overall scale structure, this lower coefficient does not undermine the
validity or relevance of the findings.

3.3. Data collection procedure

The survey was administered during English language classes in the second se-
mester of the 2022/2023 academic year. The researchers conducted in-person visits
to the participating secondary schools in Kosovska Mitrovica. Before completing
the questionnaire, participants received a comprehensive explanation outlining the
study’s aims, the anonymity of responses, the procedure for filling out the instru-
ment, and the exclusive use of the data for research dissemination. This approach
ensured that participants were adequately informed and that data collection adhered
to established ethical research standards.

4. Results and discussion

In accordance with the previously defined hypotheses, the results of the study
were categorized into four thematic groups and are presented and discussed in the
following order: (1) secondary school students’ cognitive attitudes toward learning
English; (2) emotional attitudes; (3) behavioral attitudes; and (4) the significance
of differences in students’ attitudes with respect to selected variables (gender, age,

school type, school year, and average grade in English).

4.1. Students’ cognitive attitudes toward learning English

To examine the extent to which secondary school students in Kosovska Mitro-
vica demonstrate cognitive attitudes toward learning English, descriptive statistical
analyses were conducted, including the calculation of the arithmetic mean and the

standard deviation. The results are presented in Table 7.
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Table 7. Degree of expression of the cognitive dimension of students’

attitudes
N Min—Max AM SD
Cogn'itive dimension 201 15-75 51.61 1075
of attitudes

Note: N — number of participants; Min — minimum score; Max — maximum

score; AM — arithmetic mean; SD — standard deviation

The results reveal that the majority of students exhibit a positive cognitive
attitude toward learning English. Specifically, a substantial portion of the sample
either agreed or strongly agreed with the statements presented. The arithmetic mean
of the cognitive dimension of attitudes (M = 51.61) exceeds the midpoint of the
scale (M = 45), corresponding to the total number of questionnaire items (45).
Participants expressed agreement with statements emphasizing the instrumental
value of learning English, including the enhancement of critical thinking and com-
municative competence, expansion of knowledge and access to new information,
integration of prior and newly acquired knowledge, practical application in real-life
contexts, and facilitation of academic progress, among other benefits.

These findings align with previous research. Vergara Burgos (2023) observed
that secondary school students in the Philippines similarly hold positive cognitive
attitudes toward learning English. Hernédndez Salinas (2024) emphasized students’
favorable dispositions regarding the significance of English for future professional
trajectories, access to novel information, and expedited career advancement, cor-
roborating the present results. Zulfikar et al. (2019), despite employing a qualitative
methodology, likewise confirmed widespread agreement regarding the benefits of
English language learning. Accordingly, the first hypothesis of the present study
is supported: from a cognitive standpoint, secondary school students in Kosovska
Mitrovica demonstrate a predominantly positive attitude toward learning English.

4.2. Students’ emotional attitudes toward learning English

To determine how secondary school students in Kosovska Mitrovica perceive
English language learning from an emotional perspective, descriptive statistical
analyses were also employed, including the calculation of the arithmetic mean and

standard deviation. An overview of the results is provided in Table 8.
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Table 8. Degree of expression of the emotional dimension of students’

attitudes
N Min-Max AM SD
n?otlona imension o 201 15-75 53.73 13.19
attitudes

Note: N — number of participants; Min — minimum score; Max — maximum
score; AM — arithmetic mean; SD — standard deviation

Table 8 offers insight into the pronounced positivity of students” emotional
attitudes, as the arithmetic mean (M = 53.73) exceeds the midpoint of this segment
of the scale (M = 45), which corresponds to the total number of items (45). By
indicating their level of agreement with the provided statements, the majority of
respondents demonstrated that they do not experience anxiety, stress, or disinterest
in learning English. Their responses were predominantly positive, suggesting that,
for most participants, English language learning is perceived as an enjoyable activity
that promotes well-being, stimulates curiosity, fosters engagement in learning, and
enhances self-confidence in communication.

The findings of three additional studies—Abidin et al., 2012; Al-Nofaie, 2010;
Vergara Burgos, 2023—corroborate the values presented in Table 8. In contrast,
Herndndez Salinas (2024) reported that participants predominantly exhibited
negative attitudes, primarily due to stress and frustration associated with language
learning, while Zulfikar et al. (2019) found a roughly equal split between positive
and negative emotional attitudes. Despite the partially divergent results of some
carlier studies, the outcomes of the present research, consistent with the majority
of the aforementioned findings, indicate that most respondents either agree or
strongly agree with statements reflecting the emotional dimension of learning Eng-
lish. In light of these results, the second hypothesis is affirmed: from an emotional
standpoint, secondary school students in Kosovska Mitrovica hold a predominantly
positive attitude toward learning English.

4.3. Students’ behavioral attitudes toward learning English

To assess the behavioral dimension of students’ attitudes toward learning Eng-
lish, descriptive statistical analyses were likewise conducted, including calculations

of the arithmetic mean and standard deviation. The results are summarized in

Table 9.
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Table 9. Degree of expression of the behavioral dimension of students’

attitudes
N Min-Max AM SD
Bebavioral dimension of 201 15-75 .97 876
attitudes

Note: N — number of participants; Min — minimum score; Max — maximum

score; AM — arithmetic mean; SD — standard deviation

The results indicate that students exhibit predominantly positive behavioral
attitudes toward learning English, as the arithmetic mean (M = 47.97) surpasses the
midpoint of this segment of the scale (M = 45), which corresponds to the total num-
ber ofitems (45). The majority of respondents expressed a strong inclination toward
active and sustained engagement in English learning, particularly with the aim of
understanding native speakers and interacting more effectively with proficient users
of the language. They also emphasized that language mastery contributes to more
fluent self-expression and fosters improved interpersonal relationships with peers.

These findings are corroborated by previous studies conducted among secondary
school students in the Philippines (Vergara Burgos, 2023) and Mexico (Herndndez
Salinas, 2024). Conversely, the study by Abidin et al. (2012) reported predomi-
nantly negative behavioral attitudes, including limited classroom engagement,
inattentiveness during lessons, and a general perception of English as a non-essential
subject. A small number of respondents in the present study also reported feelings
of anxiety when exposed to English, neglecting both in-class and at-home learning
activities. Nevertheless, despite the presence of such attitudes, the overall pattern
of responses points to a prevailing behavioral orientation that favors English lan-
guage learning. Accordingly, the third hypothesis of this study is confirmed: from
a behavioral standpoint, secondary school students in Kosovska Mitrovica exhibit a
generally positive attitude toward learning English.

4.4. Significance of differences in students’ attitudes across selected variables

To examine whether statistically significant differences exist in secondary school
students’ attitudes toward learning English with respect to gender, age, school type,
school year, and average grade in English, the collected data were analyzed using
both one-way ANOVA and independent-samples t-tests.
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(a) Regarding potential differences across the cognitive, emotional, and be-
havioral dimensions with respect to gender, the results of the t-test are presented
in Table 10.

Table 10. T-test results for differences in students’ attitudes with respect

to gender
Dimensions of students’ attitudes F p
cognitive dimension 0.633 0.427
emotional dimension 0.495 0.483
behavioral dimension 0.563 0.454

Note: F — value from the t-test; p — significance level

The results show that there is no statistically significant difference in students’
attitudes with respect to gender, as all p-values (p = 0.427, p = 0.483, p = 0.454)
exceed the conventional threshold of significance (p > 0.05). This suggests that
male and female students do not differ meaningfully in their degree of agreement
or disagreement with the statements provided. For instance, female students do
not exhibit stronger affective attitudes toward learning English than male students,
and vice versa. These findings are consistent with previous research and further cor-
roborate the data presented in Table 10 (Abidin et al., 2012; Fakeye, 2010; Shoaib
& Dornyei, 2005). Similarly, a study conducted in Dubrovnik yielded comparable
results (Didovi¢ Baranac et al., 2016).

However, several studies conducted in the United States, Europe, and Australia
have reported findings that diverge from those obtained in the present research
(Bacon & Finnemann, 1992; Bernat & Lloyd, 2007; Rieger, 2009). Based on the
interpretation of these data and the publication years of the aforementioned studies,
it may be inferred that such discrepancies reflect the sociolinguistic context of the
time, when English was not as pervasive in everyday life as it is today. At present,
students are exposed to English in school, at home, in virtual environments, on
social media, and across the Internet—regardless of gender. Work, education, travel,
and daily life have become largely unimaginable without English. As participants
in a globalized world, individuals are increasingly required to adapt to the evolving
demands of society, within which English language proficiency has become one of
the essential competencies of the twenty-first century. Consequently, the respond-
ents in this study—irrespective of gender—appear to be aware of this necessity,

which may account for the absence of significant differences in their responses.
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(b) To assess the potential associations between each dimension of students’
attitudes and the variables of age, school type, school year, and average grade in
English, an ANOVA analysis was performed. The results for the cognitive dimen-

sion of students’ attitudes are presented in Table 11.

Table 11. ANOVA results for the cognitive dimension of students’

attitudes
Variables F p
age 1.15 0.334
type of secondary school 1.35 0.252
year of secondary school 1.28 0.281
average grade in English 39.49 0.000

Note: F — value from ANOVA; p - significance level

The results reveal that statistically significant differences in the cognitive di-
mension of students’ attitudes toward learning English exist only in relation to
their average grade in English (F = 39.49, p = 0.000). This suggests that students
with lower grades tend to exhibit more negative cognitive attitudes, while those
with higher grades display more favorable dispositions toward learning English.
Comparable findings have been reported by Aravind and Rajasckaran (2020) and
Al-Zahrani (2008, as cited in Abidin et al., 2012), thereby reinforcing the relevance
of these results to the objectives of the present study.

(c) An analysis of the associations between the emotional dimension of students’
attitudes and the variables of age, school type, school year, and average grade in
English yielded the ANOVA results presented in Table 12.

Table 12. ANOVA results for the emotional dimension of students’

attitudes
Variables F p
age 1.31 0.261
type of secondary school 1.24 0.294
year of secondary school 0.96 0.411
average grade in English 70.77 0.000

Note: F - value from ANOVA; p - significance level

The results indicate that statistically significant differences in the emotional

dimension of students’ attitudes occur only with respect to their average grade in
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English (F = 70.77, p = 0.000). Specifically, students with lower grades tend to
exhibit more negative affective dispositions toward learning English, while high-
er-achieving students demonstrate more positive attitudinal orientations. These
findings are consistent with prior research, which identified a positive correlation

between the affective dimension of learners’ attitudes and their academic perfor-
mance in English (Pishghadam et al., 2016).

(d) Subsequently, an analysis of the potential associations between the behav-
ioral dimension of students’ attitudes and the variables of age, school type, school
year, and average grade in English was conducted, with the results summarized in

Table 13.
Table 13. ANOVA results for the behavioral dimension of students’

attitudes
Variables F p
age 1.31 0.259
type of secondary school 0.76 0.551
year of secondary school 1.16 0.326
average grade in English 13.36 0.000

Note: F - value from ANOVA; p - significance level

The results show that statistically significant differences in the behavioral di-
mension of students’ attitudes are observed once again solely in relation to their
average grade in English (F = 13.36, p = 0.000). In other words, students with
higher grades tend to exhibit more positive behavioral dispositions, while those
with lower grades show less favorable orientations toward learning English. This
positive association between academic performance and behavioral engagement has
likewise been documented in earlier research on learners’ attitudes toward English
language learning (Jafri, 2012), thereby reinforcing the reliability and relevance
of the present findings.

Investigations into general attitudes toward English language learning in relation
to students’ age have been conducted by Didovi¢ Baranac et al. (2016) in Croatia,
who found that no statistically significant differences exist in students’ responses,
indicating that age does not influence the degree of agreement or disagreement with
the statements provided. The present study’s results across all three dimensions of
attitudes are consistent with these findings and suggest that twenty-first-century

students represent a generation that has been exposed to English instruction from
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the first grade of primary school. Given the continuity and prolonged exposure
to English as the first foreign language throughout both primary and secondary
education, it may be reasonably concluded that the respondents of this study have
developed well-established and clearly articulated attitudes toward learning English.
The final hypothesis is supported: szatistically significant differences in students’
attitudes toward English language learning were found only in relation to their av-
erage grade in English, with no significant effects observed across gender, age, school
type, or school year.

5. Concluding remarks

The concluding section of this study presents final reflections alongside broader
implications of the findings. Recommendations are proposed for enhancing Eng-
lish language instruction aimed at fostering the development of positive attitudes
toward English language learning among secondary school students. Furthermore,
the limitations of this cross-sectional research are acknowledged, and directions
for future research on related topics are suggested.

The analysis of the results reveals consistently positive attitudes toward learning
English across all examined dimensions—cognitive, emotional, and behavioral—
among secondary school students in Kosovska Mitrovica. From a cognitive per-
spective, students expressed high agreement with statements concerning the utility
of English for educational advancement, access to new information, the cultivation
of critical thinking, and its application in everyday contexts. This suggests that
students recognize both the academic and practical value of English. These findings
corroborate prior research demonstrating that a positive cognitive perception of
foreign language learning enhances both engagement and motivation (Herndndez
Salinas, 2024; Vergara Burgos, 2023).

From an emotional standpoint, the predominance of positive responses re-
flects strong affective motivation, satisfaction with the learning process, and gen-
uine interest in acquiring English. The presence of positive emotional attitudes
among most participants suggests a favorable psychological framework for effective
knowledge acquisition and the development of language competencies. The low
incidence of negative emotions, such as anxiety or disinterest, further underscores
the importance of affective motivation as a key factor for sustained learning and
long-term retention.

In the behavioral domain, the findings indicate that the majority of students

demonstrate active engagement, responsibility, and consistent participation in
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language learning. Positive attitudes in this dimension reflect students’ willingness
to invest effort, complete assignments conscientiously, and actively use English
in communicative contexts. Such behavioral tendencies point to a high level of
functional language use and successful integration of knowledge into authentic
situations.

The observed finding that significant differences in attitudes were evident only
in relation to students’ average grades can be explained by the relationship be-
tween motivation, engagement, and academic achievement. Students with higher
grades typically display greater commitment to learning, adopt more systematic
approaches to tasks, and exhibit more positive cognitive, emotional, and behavioral
attitudes toward the subject, which in turn is reflected in their overall dispositions
(Al-Zahrani, 2008, as cited in Abidin et al., 2012; Aravind & Rajasekaran, 2020;
Ipy6op, 2012; Pishghadam et al., 2016). Conversely, the absence of significant
differences in attitudes with respect to age, school type, school year, or gender may
be attributed to the widespread and sustained exposure of contemporary students
to English—through formal education as well as media and digital environments.
Regardless of these demographic factors, students today have similar opportunities
from an early age to acquire knowledge, cultivate interest, and develop positive
orientations toward English, resulting in comparable levels of agreement across
cognitive, emotional, and behavioral dimensions.

Taken together, these findings suggest that secondary school students in Kosovs-
ka Mitrovica maintain constructive and productive attitudes toward learning Eng-
lish, which positively influence their motivation, academic success, and overall
language competence. This underscores the need for instruction that continually
nurtures all three attitudinal dimensions in order to optimize learning outcomes
and maximize the effectiveness of English language education.

The three dimensions of attitudes are conceptualized within the ABC model
(Oblie, 2022), which encompasses what individuals feel, do, and think in relation
to a given object or phenomenon. For instance, statements such as “I am afraid
of the English teacher;” “I will avoid English classes because of him,” and “I think
the teacher is too strict” illustrate these interrelated components. Johnson (2014)
emphasized the interconnectedness of emotions, behavior, and cognition, noting
that the latter two are generally more amenable to change than emotions, as in-
dividuals have greater control over what they think and do than over what they
feel. Therefore, special attention should be devoted to the affective or emotional
component in instruction, as it facilitates English language learning and mitigates

potential barriers, thereby positively influencing students’ cognitive and behavioral
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attitudes. The subsequent section outlines practical strategies for improving the

organization and planning of English language lessons in line with these insights.

5.1. Pedagogical implications

According to the Official Gazette of the Republic of Serbia (Munucrapcrso
npocsere Pery6anke Cp6uje, 2022), the overarching goal of foreign language ed-
ucation is to develop students’ communicative competence in the target language.
This goal can be achieved through the use of diverse instructional methods, ap-
proaches, and resources, with particular attention to students’ cognitive, emotional,
and behavioral attitudes. In accordance with the Rulebook on the Curriculum
and Educational Program for Common Subjects in Vocational and Art Schools
(Munucraperso npocsete Penrybanke Cp6uje, 2022) and the Rulebook on the
Curriculum and Educational Program for Grammar Schools (Munncrapcrso
npocsete Penrybanke Cp6uje, 2019), pedagogical implications are formulated as
clear guidelines for improving English language instruction through an integrated
approach that cultivates all three attitudinal dimensions.

Positive cognitive attitudes demonstrate that students recognize both the aca-
demic and practical utility of learning English. Accordingly, curricula should incor-
porate activities designed to further develop metacognitive skills, critical thinking,
and the capacity to apply linguistic knowledge in authentic communicative contexts.
Such practices reinforce intrinsic motivation and promote learner autonomy.

Positive emotional attitudes reflect affective motivation, satisfaction, and gen-
uine interest in learning. This highlights the importance of creating a learning
environment that fosters emotional security and enjoyment. Particular attention
should be given to reducing anxiety and stress through interactive activities, col-
laborative work, learning games, and creative tasks, as affective factors play a crucial
role in sustaining long-term language learning and retention.

In the behavioral domain, students’ high levels of engagement and responsibility
point to the need for pedagogical strategies that encourage the practical application
of knowledge. Project-based learning, simulations, debates, and digital or multi-
media tasks should be integrated into instruction to stimulate active participation
and foster a sense of ownership in learning. These approaches not only enhance
proactive and responsible behavior but also enable the integration of cognitive and
emotional knowledge into functional language skills.

As significant differences in attitudes were observed only in relation to stu-

dents’ English language grades, it is crucial to provide individualized support for
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lower-achieving learners. This may involve motivational interventions, adapted
instructional materials, and strategies aimed at fostering positive attitudes, thereby
enhancing engagement and building self-confidence.

Within the framework of the ABC model (Oblie, 2022), teachers are encour-
aged to prioritize the affective component of learning. Adjusting cognitive and
behavioral aspects becomes more effective once positive emotional associations with
the subject and learning process are established. Therefore, implementing strategies
that reduce anxiety, encourage positive emotions, and strengthen self-confidence
can help remove psychological barriers and improve overall English language learn-
ing outcomes and retention.

Opverall, the pedagogical implications of this study highlight the importance
of a holistic and balanced approach to language instruction—one that simultane-
ously develops students’ cognitive, emotional, and behavioral attitudes. Such an
approach not only promotes academic achievement but also nurtures sustainable
motivation and long-term positive dispositions toward language learning, essential

for students’ success in an increasingly globalized world.

5.2. Limitations of the study

Although the study was successfully conducted and provided valuable insights
into secondary school students’ attitudes toward English language learning, several
limitations should be acknowledged. The research sample comprised 201 secondary
school students, which, while adequate for statistical analysis, remains relatively
limited in scope. A larger and more diverse sample could have increased the sta-
tistical reliability of the results and improved their generalizability. Moreover, the
study was geographically confined to schools in Kosovska Mitrovica. This regional
focus restricts the applicability of the findings, as variations in educational envi-
ronments, teaching practices, and sociolinguistic contexts across different parts
of the country may influence students’ attitudes toward learning English. Finally,
the exclusive reliance on quantitative methodology imposed certain interpretative
constraints. The integration of qualitative methods—such as interviews, focus
groups, or open-ended questionnaires—could provide a more comprehensive un-
derstanding of the cognitive, affective, and behavioral factors shaping students’
attitudes. A mixed-methods approach would allow for deeper exploration of indi-
vidual experiences and contextual influences that cannot be fully captured through
quantitative analysis alone.
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5.3. Suggestions for future research

Future research should continue to explore students’ attitudes toward foreign
language learning, as this domain remains both vital and dynamic. Promising av-
enues for further inquiry include examining attitudes toward English language
learning among students in vocational programs across diverse urban contexts,
investigating the relationship between attitudes and digital literacy, and comparing
students’ perceptions with those of English language teachers. Such studies could
offer more comprehensive insights into the cognitive, emotional, and behavioral
dimensions of language learning attitudes.

To underscore the profound significance of attitudes in foreign language learn-
ing, Baker (1992:p.9) emphasized that attitudes play a crucial role in the life and
survival of a language, shaping its revitalization, preservation, and potential decline
or extinction. The link between attitudes and the learning process is unequivocal:
students who are sufficiently motivated and hold positive attitudes toward language
learning tend to achieve higher results and demonstrate greater success in knowledge
acquisition. Conversely, a lack of interest and the presence of negative attitudes
can lead to demotivation, reduced engagement, and weaker language attainment. If
such negative orientations become widespread, there is a potential risk of reduced
language use—posing a threat to linguistic pluralism and underscoring the impor-
tance of fostering positive attitudes toward all languages. These findings reaffirm
that attitudes toward language learning play a pivotal role not only in individual
knowledge acquisition but also within the broader socio-cultural context of lan-
guage preservation. Positive attitudes promote motivation, active engagement, and
learning effectiveness, whereas disinterest and negativity may result in diminished
linguistic competence. For this reason, special attention should be devoted to the
affective dimension of learning—stimulating learners’ interest, self-confidence, and
active language use—in order to ensure long-term learning outcomes and safeguard

the linguistic and cultural richness of society.
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Anexcanpap b. MI/IAOjCBI/Ih

VYuusepaurer y I'lpumunu ca npuspemennm cepumreM y Kocosckoj Murposuiu
Durozopcku dpakyarer

KaTCAPa 3a CHIACCKH jCSI/IK U KIbUJKCBHOCT

KOIHUTHUBHH, EMOIIMOHAAHHW 1 BUXEBMOPAAHH
ACITEKTH CTABOBA YYEHHKA CPEAIDMX IIKOAA'Y
KOCOBCKOJ MUTPOBHIIU ITPEMA YYEBBY EHTAECKOT
JE3UKA: CTYAUJA ITPECEKA

Pesume

I'lpeamer oBOr pasa jecTe aHAAM3a CTABOBA YYECHHKA CPEAHX IIKOAA Y
KocoBckoj Mutposuiu npema yuemy eHracckor jesuxa. C 063upom Ha To
A4 Cy AAOACCLICHTH ITOCEOHO TOAAOKHH APYIITBCHUM, CMOLIMOHAAHUM U
KOHTEKCTYaAHHM YTHUIIAQjUMa, CIPOBEAEHO je KBAHTUTATHBHO EMITUPH)CKO
HCTPa)KI/IBaH)C ca CACAChI/IM oHUA>EBHUMA: (1) HCIIUTATH KOTHUTHUBHHU aCIICKT
CTaBOBa YUCHHKA CPCABHX IIKOAA IPEMa yUCHy CHIACCKOT je3HuKa; (2)
HCIIUTATH EMOLMOHAAHH ACTIEKT CTABOBA YYEHHKA CPEAMHUX MIKOAA IPEMa
yHeIbY EHIACCKOT je3HKa; (3) McnuTaTh GMXeBHOPAAHH aCIEKT CTABOBA
YYEHHKA CPEAIBUX LIKOAA IPEMA YUCHY CHIACCKOT je3nKa; U (4) yTBpAUTH
A2 AU IIOCTOjE CTATMCTHUYKHU 3HAYajHE pasAmKe usMely cTaBoBa yueHUKa
Y OAHOCY Ha IIOA, Y3PACT, THII CPEASE IIKOAC, TOAMHY CPEAGE IIKOAC H
HPOCEYHY OLieHy U3 npeaMera EHraecku jesux.

Hcrpaxupame je cripoBeacHO Ha y30pKy op 201 yuenuka, a opabpanu
CY METOAOM IOTOAHOT y30pKa M3 YeTHPH cpepmbe mKkose y KocoBckoj
Murposunu. ITopauu cy npukynsenu nomohy npuaarobene epsuje
YIUTHUKA 33 HCTIUTHBAbE CTABOBA (YYEHHUKA) IPEMA YYethy EHIAECKOT je3HKa
(Abidin etal., 2012), a 06paljenu cy npumenom oarosapajyhux nporeaypa
AECKPHUIITHBHE CTaTHCTHUKE, jeAHoKkparHe ANOVA anasuse u t-recra 3a
He3aBHCHe y30pKe y okBupy nporpama IBM SPSS Statistics 20.
Pesyararn noxasyjy: (a) Aa yueHnnu cpeamux mxosa y Kocosckoj
MuTpOBHIM HCIONABAjy MOSUTHBHE CTABOBE IPEMA yUCHY €HIACCKOT
je3auKa y cBe TPH UCIIUTHBAHE AUMEH3Hj€ — KOTHUTUBHOj, EMOIIHOHAAHO]
u 6uxeBUOpaAHOj; (6) Aa CTAaTHCTHYKY 3HaYajHA pasauka Mchy cTaBoBHMa

Y9ICHHKA HOCTOjI/I CaMO Y OAHOCY Ha IPOCCYHY OLICHY M3 ITPCAMCTA Enraeckn
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jCSI/IK, AOK TaKBC Pa3AHKE KOA ITPCOCTAAHNX BapPIja6AI/I — IIOAQ, y3pacTa, TUIIa
H TOAHUHC CPCAIbC IIKOAC — HUCY yTprCHC; (B) Ad HOCTOjI/I HarAamcHa

HOTP€621 3a yBObCH;CM CaBpEMCEHHX HAaCTABHUX IIPUCTYIIA M MCTOAA Ca TN ACM
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noseha}ba MOTI/IBB.LU/IjC H MHTCPECOBaba YICHHKA CPCAILHX IIIKOAA 32 YICIHE
CHIACCKOTI' jesm(a.
> K/b)/‘ﬂ-lé’pf’tu.' Y4CHHUIIN CPEAIBHX IIKOAQ, CTABOBH ITPEMa YICHbY CHIACCKOT

jesm(a, KOTHUTHBHH aCIICKT, CMOITMOHAAHH aCIICKT, 61/IXCBI/IOpaAHI/I ACIICKT.
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